Writing is a necessary part of the graduate student's journey; it can also be a stressful and frustrating one that leaves students feeling "stuck" and disheartened. In this article we discuss four playful and alternative strategies that aim to free-up and inspire our graduate writers: our use of shape cards, LEGO®, walking tutorials, and yoga and meditation for writing. Through a combination of reflection on experience, initial primary research, and engagement with wider discussions, we demonstrate the benefits and joys of our creative and innovative writing support work. However, we also acknowledge that such techniques involve risks and challenges, and they certainly will not suit every graduate writer: as one of our students put it, "I am done with toys!" Nevertheless, as this article demonstrates, such practices have a real potential to support, empower, and deepen graduate student writing.
Introduction
This article emerges out of our shared passion for using playful, visual, and innovative techniques their writing. Some of the pictures and shapes we were using were similar, while each of us had our own particular favourites. It was revelatory to discover this shared practice and we decided to produce a set of cards that brought together the shapes we had been using to help students visualise their writing. Some of the shapes correspond to the way students will expand on points or focus in on them, or have blocks of colour which might represent the number of points or themes that might be included. Other shapes can be interpreted metaphorically: "The bricks in the wall represent the points I will make in this section, I need to work out how to cement them together," for example. We designed and produced the cards ourselves, and have distributed them within our institution to interested members of staff and students. Subsequently, we have become aware that the idea of "shaping" writing is discussed in some study skills books (for example, Creme & Lea, 2008; Ridley, 2008) . Wellington, Bathmaker, Hunt, McCulloch and Sikes (2005, p. 80) propose three shapes which are similar to those included in our cards: the funnel (see Figure   1 ), patchwork, and concentric circles (we use a picture of a tree's annual rings). While we have included "common" shapes like these, our cards offer a wider range of colourful shapes and pictures. The range has evolved from our conversations with students and lecturers, as well as with each other, about what kinds of shapes seem to relate to different pieces of writing. We will continue to add new shapes as they emerge through our writing development work.
Initially the cards were used in tutorials when discussing an individual student's plans for a piece of writing, or to facilitate a discussion around how work could be edited to make it more coherent or cohesive. This could form the basis of a whole 50-minute individual tutorial. Once our confidence in the usefulness of the cards had grown, they were introduced in Personal and Professional Development workshops with PhD students, and writing workshops for Masters students. Participant numbers for these workshops range from 5 to 30 students. Students have used the cards to discuss in pairs or small groups which shape they think a writer has used, or the pros and cons of using different shapes for their own writing. It is possible to use the cards in workshops for brief discussions around potential structures for writing, or for a lengthier activity linked to other activities such as outlining or freewriting.
As well as providing graduate writers with a new strategy to add to their repertoire for getting their writing done (Thomson, 2016) , the cards add a visual element that would otherwise be missing from their experience of the writing process (Thomas et al., 2008) . Hattie (2012, p. 101) advocates the use of visual and multimedia teaching materials since they "provide richer representations than can a single medium." Students like handling the cards (which are shiny and colourful) and this kinaesthetic element seems enjoyable, contradicting the myth of graduate writing as a dull pursuit. Finer, Shelly, Gatta, Warmington and Alawdat (2016) find that low-tech
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156 Volume 28, 2018 http://journals.sfu.ca/cjsdw approaches such as this not only allow for interactions which are conducive to learning, but also allow students "to recontextualize their understanding of hi-tech course content…in a low-tech context" (p. 60). More specifically, making complex concepts understandable and digestible for their readers is an important skill for graduate writers. Previous research has discussed the use of diagrams and images to facilitate classroom discussion, generate creative thought which is more tangible, and prepare students for writing (Badenhorst et al., 2016; Buckley & Waring, 2013; Hyerle, 2008; Wellington et al., 2005) . The shape cards allow students to think and then talk about often abstract ideas in a more concrete way, a helpful stage towards representing these ideas in texts for the students' intended audience. Furthermore, the cards enable a shared understanding with peers or tutors, allowing the writing process to be a dialogic, and developmental, project.
Playing with LEGO®, seriously?
Perceiving how much students enjoyed the visual and kinaesthetic element of the shape cards led Zoe Jones to explore the idea of using 3D models to encourage students to consider the structure of their writing. Zoe experimented with different kinds of building blocks before coming across the idea of using LEGO®, which she subsequently discovered was being used in the Higher Education context following the LEGO® Serious Play® method (outlined by Nerantzi & McCusker, 2014) . While LEGO® has been used for writing development before, examples in the literature suggest that this tends to be to generate ideas for reflective writing (Nerantzi & McCusker, 2014; James, 2013) . Although there are some similarities in the way we have used LEGO® to develop writing, what is different about our use is that we specifically address structure in extended pieces of research-based writing. Since the academic year 2015-2016, our tutors have used LEGO® for writing development with both PhD and Masters students. LEGO® can be used to encourage reflection on the structure of a piece of writing from the macro (overall structure) to the micro (paragraph) level. We have also used it to encourage students to think about the writing process itself.
In our introduction, we discussed some of the factors that can negatively affect graduate students' ability to write. It can seem risky asking students under such pressures to take time out from the serious business of analysing their data and actively producing writing to engage in an activity involving LEGO®. However, our experience suggests that there is potential for such activities to benefit graduate writing. These benefits might not always be immediately obvious, but make it worth persuading students to take the risk. The chance to work creatively and with their hands is an opportunity that graduate students may not often get, but many seem to enjoy.
Of course, the techniques we have discussed will not work for everyone. Thus, is it essential that students know they are being offered a "pliable" (Haas, 2014, "The Workshop Sessions", para. 7) range of tools for writing. We cannot offer strategies that will be useful for every writer every time, and we want students to feel comfortable enough to reject what is offered if they so wish.
As the exclamation in our title suggests-"I am done with toys!"-we have experienced resistant graduate students, who have felt that creativity and play might have been useful at the start of their writing process, but not near the end when they want to "get on with it." With some groups, we have not felt comfortable with-not wanted to risk-yoga and meditation, or LEGO®. And, in our experience, innovative practice is always a risk: for us as teachers as well as for our students, especially when such strategies do not straightforwardly connect with the "serious" business of the graduate writing process. In addition, because of the sheer range of tools and strategies that any writer will adopt, it can be difficult to measure or quantify the impact of such techniques on the "success" of student writing.
However, what our data so far does show, is how such practices inspire graduate students to think more deeply about their writing process. The unusual experience of, say, drawing a shape, playing with LEGO®, or going for a walking tutorial, enables fresh and alternative perspectives on writing, encouraging students to "take notice" of their processes, and what works for them as writers. Practices like yoga and meditation encourage students to remember the body in the writing process, and to consider stillness, contemplation, and compassion as vital factors in what can otherwise feel like the overly busy or worryingly blank experience. Furthermore, all of the practices we have discussed here-from playful to meditative-encourage flexibility and openness in the students' thinking about writing. While such practices seem to offer a break from the "work" of writing, in our experience they actually deepen, widen, and liberate students' understanding of what the writing process is, and this in turn supports students' resilience, selfefficacy, and confidence. It is empowering for them to know that writing is about making informed choices, and that there are a range of tools they can use to move beyond "stuck" spaces.
What is more, as with the best kinds of practices, our work with graduate writers has invigorated and developed our own teaching and writing. Through further reflection and research, we aim to develop our practice to engage our students ever more actively and reflectively in their individual writing journeys; to further research the effects of using such practices with graduate students, and to consider how such effects might manifest in the writing itself. In this way, as our work with graduate writers moves towards a more "contemplative pedagogy" (to take from Wenger's (2015) title), we hope to continue to play with and create an ever widening range of "ways in" to writing. 
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